Inner Development Goals:
Background, method and
the IDG framework

Being — Relationship to Self

Thinking — Cognitive Skills

Relating — Caring for Others and the World

Collaborating — Social Skills

Acting — Driving Change

2. Thinking — Cognitive Skills

Developing our cognitive skills by taking different perspectives,
evaluating information and making sense of the world as an
interconnected whole, is essential for wise decision-making.

Critical thinking

Skills in critically reviewing the validity of views, evidence and plans.

Complexity awareness
Understanding of and skills in working with complex and systemic

conditions and causalities.

Perspective skills
Skills in seeking, understanding and actively making use of insights

from contrasting perspectives.

Sense-making
Skills in seeing patterns, structuring the unknown and being able to

consciously create stories.

Long-term orientation and Visioning
Long-term orientation and ability to formulate and sustain

commitment to visions relating to the larger context.




Curriculum Design for
Citizenship Education:
A Case Study from an
Inner London
Comprehensive School

Ryan Mason- Curriculum leader of
Humanities- Addey and Stanhope School




594 students on roll

School and Context

35% FSM
Addey and Stanhope Roll - November 2022
KS2
Roll Male | Female| Ave PP% SEN% | EAL% | LPA% | MPA% | HPA%

Year
11 118 61 57 102 49 21 67 31 49 16
Year
10 118 70 48 102 43 26 69 32 49 15
Year 9 120 68 52 102 48 26 53 27 60 9
Year 8 121 69 52 102 52 34 55 29 29 11
Year7 124 77 47 99 41 40 ® 31 60 T

*figure

under Progress 8 score @

T This score shows how much progress pupils at this school made

across 8 qualifications between the end of key stage 2 and the end
of key stage 4.

The score for this schoolis 0.44.

The local authority (Lewisham) average score for state-funded
schoolsis 0.08.

The average score for all state-funded schools in England is-0.03.



* Key Stage 3 (ages 11-14)
* 1 hour per week
* every student takes the subject
* explicitly Citizenship

Overview of

Curriculum

* Key Stage 4 (ages 14-16)- option subject
* 3 hours per week-
* Year 10 - 69 students
* Year 11 - 61 students




Topic: Human Rights

Skills/Concepts: Research and interrogation of evidence, debate and
evaluation, presenting reasoned arguments

Assessment: Are Human Rights still important in 2022? Debate
Aut 2
Topic: Human Rights

Skills/Concepts: Research and interrogation of evidence, debate and
evaluation, presenting reasoned arguments

Assessment: Are Human Rights still important in 2022? Debate
Aut 1
Topic: Political literacy

Skills/Concepts: Research and evaluation, debate, presenting reasoned
arguments

Assessment: What is the best way to run a country? Essay

Aut 2 Optional

Topic: Political literacy

Skills/Concepts: Research and evaluation, debate, presenting reasoned
arguments

Assessment: What is the best way to run a country? Essay

Aut 1
Topic: Law and Society

Skills/Concepts: Research and interrogation of evidence, debate and
evaluation, presenting reasoned arguments

Assessment: Law exam

Aut 2 Optional
Topic: The Media

Skills/Concepts: Research and interrogation of evidence, debate and
evaluation, presenting reasoned arguments

A ceeeament: Media conrce evam

Topic: The role of the Police in society

Skills/Concepts: Research and interrogation of evidence, debate and evaluation,
presenting reasoned arguments

Assessment: What is the best way to reduce crime in Lewisham? Essay
Spr 2
Topic: Money and Budgeting

Skills/Concepts: Research and interrogation of evidence, debate and evaluation,
presenting reasoned arguments

Assessment: Exam
Spr 1
Topic: The Power in Westminster

Skills/Concepts: Research and interrogation of evidence, debate and evaluation,
presenting reasoned arguments

Assessment: What impact does Westminster have on our lives test
Spr 2
Topic: The Power in Westminster

Skills/Concepts: Research and interrogation of evidence, debate and evaluation,
presenting reasoned arguments

Assessment: What impact does Parliament have on Lewisham Deptford?
Investigation

Spr 1
Topic: How has the UK changed?

Skills/Concepts: Research and interrogation of evidence, debate and evaluation,
presenting reasoned arguments

Assessment: The UK is the same in 2022 as it was in 1902- debate
Spr 2
Topic: How has the UK changed?

Skills/Concepts: Research and interrogation of evidence, debate and evaluation,
presenting reasoned arguments

A ccecament: (AC'SE <tvle exam

Topic: Local Community

Skills/Concepts: Research and interrogation of evidence, debate and evaluation, presenting
reasoned arguments, investigation skills

Assessment: What is the best way to resolve problems in Deptford? Group Investigation

Topic: Local Community

Skills/Concepts: Research and interrogation of evidence, debate and evaluation, presenting
reasoned arguments, investigation skills

Assessment: What is the best way to resolve problems in Deptford? Group Investigation

Sum 1
Topic: Taxation and Government Spending

Skills/Concepts: Research and interrogation of evidence, debate and evaluation, presenting
reasoned arguments

Assessment:

Sum 2

Topic: The Right to Vote

Skills/Concepts: Research and interrogation of evidence, debate and evaluation, presenting
reasoned arguments

Assessment: Chartists or Suffragettes: who had a bigger impact and struggle? Debate

Sum 1
Topic: International Politics

Skills/Concepts: Research and interrogation of evidence, debate and evaluation, presenting
reasoned arguments

Assessment: Model UN

Sum 2
Topic: International Politics

Skills/Concepts: Research and interrogation of evidence, debate and evaluation, presenting
reasoned arguments

A ccecament: World 1eciie cace <tindv



Year
10

GCSE- Edexcel

Theme A: Living together in the UK.

Key questions explored:

o How have communities developed in the UK?

What is identity?

What are democratic values and where do they come from?
How does local democracy work?

Skills/Concepts: Research and interrogation of
evidence, debate and evaluation, presenting
reasoned arguments

Assessment: Theme A past papers

Aut 1
Topic: Theme E: Taking citizenship action

» Students carry out an in-depth, critical investigation leading
to citizenship action

* areal out-of-classroom context allows students to apply
citizenship knowledge, understanding and skills

Skills/Concepts: Research and interrogation of
evidence, debate and evaluation, presenting
reasoned arguments, taking Citizenship action

Assessment: Theme E past papers

Topic: Theme B: Democracy at work in the UK

Key questions explored:

e Who runs the country?

e How does Parliament work?

e How is power shared between Westminster and the devolved
administrations?

e How does government manage public money?

Skills/Concepts: Research and interrogation of
evidence, debate and evaluation, presenting
reasoned arguments

Assessment: Theme B past papers

Spr 1
Topic: Theme D: Power and influence
Key questions explored:
e What power and influence can citizens have?

e What role and influence should the media have?
e Does the UK have power and influence in the wider world?

Skills/Concepts: Research and interrogation of
evidence, debate and evaluation, presenting
reasoned arguments

Assessment: Theme D past papers

Topic: Theme C: Law and justice

Key questions explored:

e What is the law for and how does it affect us?
e How does the justice system work?

e s crime increasing in society?

Skills/Concepts: Research and interrogation of
evidence, debate and evaluation, presenting
reasoned arguments

Assessment: Theme C past papers

Sum 1
Topic: Revision

Skills/Concepts:

Assessment: Past Papers



Discuss

How is citizenship education
delivered in your school setting?

How is the shared curriculum similar
or different to your school provision?

How are topics similar/different?

Is there anything that you are
surprised by?



* Citizenship, as with other curriculum subjects, has a distinct
body of knowledge, understanding and skills. The subject is
built around core concepts and processes which help pupils to
make progress.

POllth al » KS3 Citizenship teaching addresses a wide range of topical
issues. This creates a confident learner who can take part in an

llterac y & open classroom climate and knows how take part in discussions

and debates within sensitive and controversial topics.

critical
thinking

* During KS3 students will develop the following skills:

1. Enquiry and research

2. Critical thinking

3. Deliberation, debate and oracy
4

Advocacy and representation

5. Active citizenship /




Can you make links cognitive skills 2. Thinking — Cogpnitive Skills
from the IDG Thinking - Cognitive

k . | | p) Developing our cognitive skills by taking different perspectives,
SKIIS e : :

evaluating information and making sense of the world as an
interconnected whole, is essential for wise decision-making.

Is Addey and Shnl;npladlﬂammhlporndemocricy? [ critical thinking

by Jack Chaplin, 8A

Skills in critically reviewing the validity of views, evidence and plans.

Complexity awareness
Understanding of and skills in working with complex and systemic

conditions and causalities.

Perspective skills
Skills in seeking, understanding and actively making use of insights

from contrasting perspectives.

Sense-making
Skills in seeing patterns, structuring the unknown and being able to

consciously create stories.

Long-term orientation and Visioning
Long-term orientation and ability to formulate and sustain

commitment to visions relating to the larger context.




KS3 Student example
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K S3 Student example e ey

There are two common ways a country is governed. One of these is democracy - in which
the people vote for who runs their country. The other is called dictatorship, which is where a
leader has all the control over their country, and the citizens have few or no rights.
Democracy was introduced during the Ancient Greeks, and it is always debated the first
version of democracy was incorrect, and not necessarily what we would use today, as their
democracy was restricted to higher/richer society, rather than each citizen. In fact, even
ow, it is debated that we are still not living in a true democracy. If we were ran in a true
/_democracy, everything would be voted on, every day. Dictatorship is not practiced as much
"\owadays, but it is still dominant in countriesiifiore benind) like North Korea, ran by Kim
024 ong Un, who moderates his mny go so far as to say that their
citizens have no rights at all. Schooling roughly falls into the same mold as countries, as
children are bath allowed to make their own ¢hoices, but in a way also forced to do work and

to listen. This begs the question, is schoohngg specific our school, Addey and Stanhope.
dictatorship or a democracy? erbdond ds ue ;

Firstly, we need to take into consideration the democracy side of the argume Childlen
have choice in what they do later on in schooling, as well as allowed to voice their own
opinions and use their voice freely, within the boundaries that this should not harm others.
They are also treated well if they choose to abide by the basic rules that a teacher gives, and
respect the other children in the class, reflecting the equality of the people under a
democracy. Children are also given the freedom of thought and conscjence, and are able to
practice their own religion in school safely without fear of abuse forAf. Children are also given
the ability to elect representatives such as a head boy and a heal girl, and are able to debate
in school at points. Education itself is part of a child’s human rights, and the human rights of
the country state that the young must stay in schooling until they reach 18. In our school in
particular, clothing that the children may wear is more widespread, especially on school
“Mufti Days”, when students are allowed to wear their own clothing. To add to the reasons
why our school is very similar to democracy, not only is school a stepping stone fora
student’s future, but a student can make their own choices for what they want to do later on
in schooling - in Year 9.1

On the other hand Addey and Stanhope is also a dlcw orship in many or starters, !

G’deren are forced to come to school and lessons, as otherwise the government may fine
their parents, which is a taking away of one’s freedom, and in a way one’s rights. Children
are also heavily dictated in lesson time, and while the have the chance to have their
aforementioned freedoms, there are things which are still taken away from them. For
example, children in schooling are not free to miss school all the time, which is a taking
away of the freedom of movement of children. The general freedom of children is restricted
by school itself, and teachers can be seen as dictators by students because of the way they
have to come to dass and listen, otherwise face consequences - quite like a dictatorship.
The aforementioned Mufti Days are quite rare in schools, and they're not free - usually, a fee
is paid to wear own clothing. For the most part, students are always restricted to proper
uniform, as they will be told off without. Certain classes are also mandatory, even after the



K S3 Student example
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Links to
cognitive skills
from the IDG

Thinking -
Cognitive skills ?

2. Thinking — Cognitive Skills

Developing our cognitive skills by taking different perspectives,
evaluating information and making sense of the world as an
interconnected whole, is essential for wise decision-making.

Critical thinking

Skills in critically reviewing the validity of views, evidence and plans.

Complexity awareness
Understanding of and skills in working with complex and systemic

conditions and causalities.

Perspective skills
Skills in seeking, understanding and actively making use of insights

from contrasting perspectives.

Sense-making
Skills in seeing patterns, structuring the unknown and being able to

consciously create stories.

Long-term orientation and Visioning
Long-term orientation and ability to formulate and sustain

commitment to visions relating to the larger context.




KS4 Student example
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2. Thinking — Cogpnitive Skills

Developing our cognitive skills by taking different perspectives,
evaluating information and making sense of the world as an
interconnected whole, is essential for wise decision-making.

Critical thinking

Skills in critically reviewing the validity of views, evidence and plans.

Complexity awareness
Understanding of and skills in working with complex and systemic

conditions and causalities.

Perspective skills
Skills in seeking, understanding and actively making use of insights

from contrasting perspectives.

Sense-making
Skills in seeing patterns, structuring the unknown and being able to

consciously create stories.

Long-term orientation and Visioning
Long-term orientation and ability to formulate and sustain

commitment to visions relating to the larger context.




KS4 Student example

— 0

Citizenship Immigration Debate: .
s V’G‘%): o

Q\)’ \
: S >
llo all, today in this debate | will be regresenting the affirmative side. Today, the motion is that “The
[ g all ing into the UK"

must from

To in with, 1 agree with this siétement because of the current unstable statg/6f the UK. During the
lim:eagoris Jom:gn was the Prifne Minister, the UK faced many challenges; such as OOVIP—19. the
cost of living crisis and the crdimbling state of the UK’s economy. As these problems grow, immigrants
that come to the UK during this period will have to endure the struggle and hardship of surviving
through the cost of living cfisis, which is causing the majority of British citizens to adapt their lives to a
A rding to a recent study by the Office for National Statistics (ONS),
an increase in their living costs compared to a year ago, whilst
h and energy have become more expensive in the last month
ven safe, time for someone to enter the UK? Some could argue that

lower quality just to stay a
a staggering 91
L Mff“r 73% state that

hawe alone. How is this a-suitableT©
dﬂ‘-‘. an immigrant's venture to the UK would aid with the repair of the econol by paying taxes; however,
&t mq)\ . they wouldn't receive a job with a high enough income to make a lot of ehange in the UK, likely
18aApLg i  something beginner-level with low pay. This would mean that the 1 just rises, g
‘& more from the without pi i them with as much morley as would be needed to full_ﬂ
PW : said demands. H12,38T — .

) 7@'\

e 8 This brings me to my next point, a larger population means that there is a higher demand for lic
services. Services like the ré already under a lot of pressure due to the understaffil nd only
recent, slow recove m COVIP-19. A survey taken by the National Health Executive (NHE) states

that the “NHS ha€ one of the lowgst levels of doctors in the western world", with only 2.8 doctors and

omparison, Norway ha; 4.82 doctors and a staggering 17.8 nurses
oes1o show that the UK's services are in no shape or form ready for a wave

of immigrants to migrate over. The UK has an acceptance rate of 99% for immigration; therefore

increasing the population by staggering amounts like 120,077 per year. How does reduce the strail

on the NHS or any other public service that is under pressure? Furthermore, unemployment problem:

will arise as the will igh the jobs to the people. Others may say that

could then i take the jobs that the British people don’t want to deal with, reducing

unemployment; however, it brings me back to my previous point, the low-pay jobs won't outweigh the

cost of the government's services anyway. Itll just either cause the economy to go down again or

‘Qy worsen the cost of living crisis; they may as well not be in the UK. Therefore, if we have larger

% populations - we have larger problems.

g\gh een two well-known local comrf dls and Muslims. The conflict was
Y PR b a \sie p_Cricke ate Y Ingfa and F in Dubai, which was
Sa = followed by fans of the India team marching on ter shouting a phrase which is e
Q\( translated to “Death to Pakistan”. This led to 47\arrests and Ititude of people injured from the riots
and fights over a cricket game, which was influehge ar€ of distaste and historical feuds. Some {755 W
could argue that British football fans can also be a like these; h the

government passed an act called The Football (Disorder) Act 2000. This was created to make further
P i for the of pi ing violence or di: in connection with football matches.
Linking to my previous point, this means that there is a strain and requirement on the police's public
services and using resources; such as riot squads just to defuse the situation.

2. Thinking — Cogpnitive Skills

Developing our cognitive skills by taking different perspectives,
evaluating information and making sense of the world as an
interconnected whole, is essential for wise decision-making.

Critical thinking

Skills in critically reviewing the validity of views, evidence and plans.

Complexity awareness

Understanding of and skills in working with complex and systemic

conditions and causalities.

Perspective skills
Skills in seeking, understanding and actively making use of insights

from contrasting perspectives.

Sense-making
Skills in seeing patterns, structuring the unknown and being able to

consciously create stories.

Long-term orientation and Visioning
Long-term orientation and ability to formulate and sustain

commitment to visions relating to the larger context.




Discussion — How do build cognitive skills?

How do we What barriers might/have
develop/encourage students we faced in developing How do we foster
to think critically but also cognitive skills in students? problem-solving skills in our
creatively in our classroom? How might we overcome classroom?
Any strategies that you use? these barriers?

How do we develop How might/do we provide
student’s political literacy opportunities for students to
skills? Or information engage in real life or
literacy skills? inquiry-based learning?




* National recognition by ACT
* Curriculum that 1s at the heart of school
* Ofsted recognition

* GCSE uptake- past three years there has been
3 GCSE classes

* Young mayor
* Political participation- Iranian protests

* Further education - large number of students '
taking PPE/International relations/Politics

> 4




Challenges

* Individual teacher- 1ssue of others delivering
the subject

* Gove period- challenge for existence
* EBacc- Time

* Conflict of student vs. parent- some parents
still not understanding the subject so do not
take as seriously

* PSHE vs. Citizenship- new staff unsure




* Do not dumb down!
* Rome was not built in a day

* Use the structure that 1s there- I am advising
English teachers to look at Personal
Development from Ofsted and use this to
argue for time and resources

Practical tips

* Keep i1t contemporary- students are looking

at politics all of the time and want to discuss
(TikTok, and other social media)

] but our job 1s to help students develop the '
cognitive skills to make sense of what TikTok
has presented them /

> 4




