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The Five Nations Network (www.fivenations.net)
The Five Nations Network is a unique forum sharing practice in Education for Citizenship and Values in
England, Ireland, Northern Ireland, Scotland and Wales. Since 2000 the Network has enabled dialogue
between teachers, educationalists, policy makers, curriculum planners, members of the inspectorate,
representatives of NGOs and young people from across the United Kingdom and Ireland.
The Network is managed by the Association for Citizenship Teaching (ACT) and is funded by the Gordon
Cook Foundation and The MacRobert Trust. The work is overseen by a Strategy Group with country
representatives from each of the five nations. The Network is also a Council of Europe Regional
Network, and contributes to the objectives and principles of the Council of Europe Charter on Education
for Democratic Citizenship and Human Rights.

Through its Small Scale Research Initiatives (SSRIs), the Network funds small scale innovative projects
which are school or school/community based and involve collaboration between at least two of the five
nations. The development of this resource has been funded through an SSRI grant.
The work was also supported by the Education for Reconciliation project 2009-2012, an innovative cross
-border project which supported citizenship teachers in both jurisdictions to promote peace and
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Education for Reconciliation was managed by the Curriculum Development Unit of the City of Dublin
Education and Training Board and the Centre for Cross Border Studies. It was funded by Peace III,
which was co-ordinated for the Special European Union Programmes Board by the Community
Relations Council/Pobal Consortium.

Please Note
Black and White versions of Worksheets, Activity Cards
and Reflection Sheets for photocopying are available at
the back of this publication on Pages 84 - 117
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Introduction
While schools may claim that they give students a voice through Student Councils, this Five Nations
project arose from an interest in looking at how much of a voice students have in the everyday life of
the classroom. The initiative has involved the development of a practical resource for teachers to
support the strengthening of student voice, and the participation of teachers and their students in
Ireland and Northern Ireland.
The resource is based on the implementation of Article 12 of the UN Convention on the Rights of the
Child, which states that:

Young people have the right to say what they think should
happen when adults are making decisions that affect them,
and to have their opinion taken into account
The resource uses two frameworks to explore the meaning of participation in decision-making - Hart’s
Ladder of Participation (See Lesson 5), and the social window devised by Laura Lundy on Article 12 of
the Convention on the Rights of the Child (See Lesson 3). Both of these provide sound and useful
methods to analyse the current level of student voice within the classroom and to propose ways in
which this could be strengthened.
Through a 12 lessons module, the resource provides opportunities for students to:


Increase their understanding of what voice means in the context of their lives within school
and specifically within the classroom



Analyse the extent to which they currently have a voice



Propose ways in which this could be strengthened and the classroom could become a more
democratic place for students and teachers



Develop and implement an action plan to put their proposals into practice.

Teachers may work their way through all twelve lessons, or alternatively, select those which best reflect
the situation within their school and classroom.

Section 1 contains lessons which guide teachers and students in the development and design of a
classroom agreement.

Section 2 helps students become more aware of the extent to which they have a voice and participate
in decision-making within the classroom and the school.

Section 3 explores how the students can develop a more democratic classroom in how they work
together and create a positive learning environment.

Section 4 provides suggestions for how students might take action to implement change.
Finally, Section 5 assists students and teachers in evaluating this module on Enabling Student Voice.
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Lessons 1 - 2
Developing a Classroom Agreement

Learning Intentions
Students will have an opportunity to:


Reflect on the values and attitudes
which underpin good relations within
the classroom



Unpack how some of these values
translate into behaviour



Draw up an agreement as to the core
values and behaviour which they agree
to



Display the agreement in a creative way
within the classroom

Please Note
If students have already made a classroom
agreement, then you may wish to just do Lesson
2 or use the alternate Lesson 1 on Page 18

References
CDVEC Curriculum Development Unit (2012), Tackling
Controversial Issues in the Citizenship Classroom, Dublin: CDVEC.
Illustrations on pages 16 and 17 by Valerie Lewis
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Activity 1
Agreeing Core Values in the Classroom

From Values to Practice

A simple way of agreeing core values is to ask
the students to work in groups of three to
answer the questions:

Often values such as respect and tolerance are
advocated, but without any real unpacking of
what they might mean in practice.

 How would you like to be treated by
other students when you are
working together in class?

 How do we really respect others,
especially when we fundamentally
disagree with them?

 How should we treat each other
when we disagree about serious
issues?

 Do we really believe that all people are
equal?

 What are your rights and
responsibilities as a member of the
class?
Take feedback from each group, listing all
their suggestions on the board, with one tick
for every time a suggestion is repeated. It is
likely that students will include ideas such as:

Young people may find it helpful to unpack
these ideas through the following methodology.
Take five or six key points from the list on the
board, and use the partially completed Mind
Map templates on page 14 and the blank Mind
Map template on page 15 to ask students to
reflect on what these would look like in practice,
and to list the behaviours/actions associated
with them.

 Being respected
 Being listened to

Further examples of some of the behaviours /
actions which might be associated with Respect
and Listening are given on page 16.

 Not being put down or dismissed
out of hand
 Tolerance of different ideas

 Co-operation
 Taking turns
 Participation
 Allowing others to disagree with the
majority …...
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Respect
Listening
Taking Other’s
Ideas seriously

Taking Turns

Behaviours associated with RESPECT
Complete this Mind Map
Paying Attention

Eye Contact

Listening

Clarifying what
Other has said
Waiting until
Other has finished speaking

Actions associated with LISTENING
Complete this Mind Map
14

Mind Map Template

Section 1: Developing a Classroom Agreement
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*

*

*Illustrations on page 16 and FRED diagram on page 17 by Valerie Lewis, from CDVEC Curriculum
Development Unit (2012), Tackling Controversial Issues in the Citizenship Classroom, Dublin: CDVEC
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Lesson 2
Once these core values are established and
students have explored what they mean in
practice, it is useful to articulate these in a
student-friendly way and display them in the
classroom. Three possible ways are suggested
below:

B.

Students develop a statement of their
agreed vision for relationships and values
within the class. This could take the form
of a formal statement, a poem, a graphic,
a rap or another method which they
choose.

A.

C.

The complete list of values and behaviours
initially suggested by the students can be
made into a Wordle design. (You just need
to input the list of words, including
repetitions, and Wordle
* automatically makes a design, with
the size of the words reflecting their
frequency in the text. See
www.wordle.net). The example
below shows the agreement made
by 11 year olds in a primary school.

Students create a catch phrase that can
be displayed and referred to. This
example summarises core values in the
form of a name, ‘FRED’:

F - freedom of expression
R - within a respectful environment
E - where everyone is seen as equal
D - and diversity is celebrated
Students may wish to create their own catch
phrase based on a core value which has
particular significance for them.

From http://dayintheclassroom.edublogs.org/files/2011/06/Class-Contract-Framed-u5iqbt.jpg
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Lesson 1 (Alternative)
Class agreements need to be reviewed on a
reasonably regular basis to ensure that they
are still working well and to see if anything
needs to be added or changed. It is good
practice to agree with the students how often
this should be done after the initial
agreement is made. This could be once in the
middle of the year, or at the beginning of
every term. It may also be that an event or
incident in the class prompts a relook at the
agreement in the case when it hasn’t
prevented something negative occurring.

be emphasised. The following activity provides
a few suggestions for carrying out a more indepth review.

Activity 1
 Ask the students to identify the key
areas covered by the agreement
 Write each of them on a large sheet of
paper and put the sheets up on the
walls around the classroom
 Give each pair of students a set of three
coloured dots – Green, Orange and Red

 Ask them to walk around the sheets and
put a dot on the sheets:

GREEN meaning that things are working
well

RED that they are not working well
ORANGE that they could be improved.

Reviewing the agreement can be done very
simply with just a short discussion with the
class to ensure that everyone is still happy
with it. However, a more in-depth review
provides useful learning for the students that
situations and responses to them may change
and that as relationships develop within the
class, new norms or principles may need to

18

Once they have all done this, it is very clear to
everyone where things are not working well or
where they need to be improved. Divide up
these areas and ask different groups to work on
proposals for how to amend or add to the
agreement so that the issues they have
identified are solved. Then ask each group to
present their proposals to the rest of the class.
Use an agreed decision-making method to agree
which proposals are accepted by everyone.
If they have proposed and agreed some
amendments, then they should add these to the
original statement of the agreement, or make a
separate display to put beside the original.

Awareness of Voice and Levels of Participation

Section 2
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Lesson 3
Article 12 of the UNCRC and
Students’ Experiences
Learning Intentions
Students will have an opportunity to:


Reflect together with their teachers on
the meaning of Article 12 of the United
Nations Convention on the Rights of the
Child



Think about their experiences of being
listened to in school and analyse the
extent to which the four elements of
the Lundy model are a reality in the
classroom and in the school

Materials
Copies of a Student Voice Questionnaire, either
paper copies or an electronic version using Survey
Monkey or Google Forms. A sample questionnaire
is provided on Pages 24 - 25.

References
Lundy, Laura (2007), ‘Voice’ is not enough: conceptualising Article
12 of the United Nations Convention on the Rights of the Child.
British Educational Research Journal, Vol. 33, No. 6, pp. 927-942.
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This lesson enables the collection and analysis
of students’ views on how they perceive their
experiences of being listened to and
participating in decision-making both in
school and the classroom. It is based on
Article 12 of the UN Convention on the Rights
of the Child and on the model devised by Dr
Laura Lundy of Queen’s University Belfast
which breaks down what listening to young
people really means. This includes Space,
Voice, Audience and Influence. The questions
below are useful for teachers to reflect on
before doing this lesson with students.
Teachers may wish to discuss some of the
responses with their students after the
questionnaires, which include questions
related to each of the four aspects, are
completed. This could be done as a carousel
activity.

Activity 1
Remind students of Article 12 of the UN
Convention on the Rights of the Child and what
it says:

Young people have the right
to say what they think
should happen when adults
are making decisions that
affect them, and to have
their opinions taken into
account

21
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Ask them to brainstorm examples of when
this happens in their lives, at home, in school
and in society.
Remind them of the Government’s
commitments to listen to children and young
people. The Irish Government has put
listening to young people at the core of its
2014-2020 national policy framework for
children and young people, Better Outcomes,
Brighter Futures.

 The views of children and young
people will be sought and will
influence decisions about their own
lives and wellbeing, service delivery
and policy priorities
Ireland’s democracy will actively seek the
contribution and engagement of young people
(page xiv). The Northern Ireland Government in
its 2006-2016 strategy for young people, Our
Children and Young People - Our Pledge likewise
states that one of its underpinning values is
‘developing a culture where the views of
our children and young people are
routinely sought in matters which impact
on their lives’.
It pledges that ‘in accordance with the UN
Convention on the Rights of the Child, we
will be proactive in obtaining the views of
children on matters of significance to
them’.

This states that:
 A culture that respects, protects and
fulfils the rights of children and
young people will be evident and
the diversity of children’s
experiences, abilities, identities and
cultures will be respected

22

Section 2: Awareness of Voice and Levels of Participation

Explain the concept of Dr Laura Lundy’s
model as a way of breaking down the
requirements of Article 12 and ensuring
that young people have a real say in
decisions that affect them. The model
has four elements:
SPACE: Young people must be given
the opportunity to express a view
VOICE: Young people must be
facilitated to express their views
AUDIENCE: Their views must be
listened to
INFLUENCE: Their views must be acted
on, as appropriate

Activity 2
Collecting and Analysing Students’
Experiences of Being Listened to or Not
Collecting information from students can be
done in several different ways and the most
effective way will be dictated by many factors the particular group of students, the school
environment, how articulate they are, how
reflective they are, and others. A number of
different methods are outlined below. Students
could decide which of these methods they
would prefer to use.
Questionnaires

References
Ireland: Better Outcomes, Brighter
Futures. The national policy framework
for children and young people 2014-2020
http://www.dcya.gov.ie/documents/
cypp_framework/
BetterOutcomesBetterFutureReport.pdf
Northern Ireland: Our Children and
Young People – Our Pledge. A Ten Year
Strategy for Children and Young People in
Northern Ireland 2006 – 2016. http://
www.ofmdfmni.gov.uk/ten-yearstrategy.pdf

These could be either written or electronic (using
Survey Monkey or Google Forms). A sample
questionnaire is provided on pages 24 - 25.
Survey Monkey
Survey Monkey or Google Forms are very easy ways
to collect information. It is simple to design a
questionnaire and more exciting for the students to
complete than a written survey. Most importantly,
the software analyses the data instantly so that you
know what percentage of students thought what.
It doesn’t analyse the comments which students
make, but it does group all the comments on a
particular question together, making it very easy to
see at a glance what the main ideas were. Because it
is electronic, you can print out the results and give
them to the students to look at, without breaking
confidentiality.

Keeping a Log
Students could also be asked to keep a log for a
week, noting down when they were consulted,
their opinion listened to or not. This is a way for
them to gather concrete evidence as opposed to
basing answers on their perceptions.
23
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Student Voice Questionnaire (Exemplar)

24
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Lesson 4
Who Makes the Decisions?

Learning Intention
Students will have an opportunity to:


Become aware of the nature of
participation in decision-making, the
different levels which are possible and
the level at which they participate in
their class and the school as a whole

Materials
Copies of the Scenarios about each of the 6 steps
for the Jigsaw Activity. See Pages 28 - 30.

Please Note
The Jigsaw methodology is particularly effective
for helping students explore different aspects of
an issue, such as who makes decisions in the
school. As the teacher, it is a good idea to ‘drop
in’ to the groups as they discuss their Scenario, so
you can see what different groups are thinking.
26
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Activity 1
 Divide the class up into groups of five - tell
them this is their Home group.
 Number each student in each group from 1
to 5 and ask all the 1s to come together, all
the 2s, etc. This is their Expert group.

2. Report
Back

 Each of the Expert groups is given a
Scenario to read and discuss, e.g. The 1st
get Scenario 1, etc.
 Explain to them that they are to read,
discuss and analyse the Scenario so that
they can return to their Home group and
explain the Scenario to them. They should
read through the Scenario and think about
the following Questions:
 What decisions need to be made?
 Who had the power to make
decisions?
 Who did the decision affect?
 Were the students fully informed
abut the decision and why it was
made?

3. Discuss

1. Break
Out

Whole Group:
 What long-term effect would this have
on the students and the relationship
between students and teachers?
When they have finished, each of the students
should return to their Home groups and, starting
with number 1, outline in turn what their group
had concluded. Finally discuss with the class
what they have learned about decision-making
in the school.

 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What
evidence is there that it was
genuine?
 Did the students make the decision
with the adults? If so, did they have
an equal say in what was decided?

27
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Participation Scenarios
Scenario #1

Following an incident during a class, the
Principal decided to introduce class rules to be
displayed in every classroom. The staff
discussed this at a staff meeting and came up
with a set of rules. These were presented to
the Student Council before being displayed in
every classroom. The Student Council asked
that every student in the school be consulted
about the rules, but the Principal would not
agree to this.
 What decisions needed to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?
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Scenario #2

The staff selected a number of ‘suitable’
students to be nominated for the post of Head
Girl/Boy. A number of students approached the
Year Head with a petition to have the
nomination open to anyone in the year group
who wished to be nominated. The Year Head
was sympathetic and agreed to propose this to
the rest of the staff. However, the staff group
disagreed because they were worried that
popular and least well behaved students would
be elected. The Year Head talked to the
students and explained the reasons behind the
decision - how the staff had the final
responsibility for keeping up the standard of
behaviour in the school, and that they needed
well-behaved students to represent the school.
 What decisions needed to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?
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Participation Scenarios
Scenario #3

It was the time of year for subject choice. The
students received their option sheets and
discovered that the option groups left many of them
unable to do their preferred subjects, and in some
cases subjects that they would need to get into
courses at 3rd level. A number of students discussed
this and approached their form teachers and the
Year Head to ask for a change in the system. The
Year Head asked them to come up with ideas for
different ways to organise the choices.
The students went to the Student Council who held
discussion groups with the students involved. After
a lot of discussion they agreed that the fairest way
would be to invite students to submit a list of the
subjects they wanted to do and then the school
would work out how far they could accommodate
them. They brought this idea to the Year Head. He
came back to them and told them that the
management and staff had discussed their proposal,
but that it was now too late to change the
arrangements for this year.

 What decisions needed to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?

Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?

Scenario #4

It was the beginning of the school year. Class A
found that they had been put in a classroom with
new tables and chairs, neatly set up in rows. As the
students settled in they began to wonder why the
tables were in rows. Every time they worked in
groups of 4 they had to turn their chairs around.
They agreed they would ask to change the layout of
the tables so that it was friendlier and easier to work
in groups. When they asked their form teacher she
was at first surprised but then agreed to work on
the idea. She asked them to come up with a
number of layouts and to think about the benefits
and drawbacks of each. Each group then presented
a proposal for the new layout and it was debated by
the rest of the class. Finally a vote was held on the
three most popular proposals and the winning one
was agreed by the class and their teacher.

 What decisions needed to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?
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Participation Scenarios
Scenario #5

There had been a spate of text bullying among
students in the school. Eventually the Principal
decided that all mobile phones would be banned
and any student found with a phone would have it
confiscated. The Student Council took this up at the
request of a large number of students. They
consulted with the students and came up with a
more positive solution. They proposed to review
the anti-bullying policy, run a campaign targeted at
text bullying, and bring in a speaker to talk about
the effects of text bullying even to the extent of
students committing suicide. They brought the
proposals, which were supported by all the students
and also the Parent Council, to the Principal. The
Principal was impressed by their proposals and
encouraged them to carry them out. She offered to
support them if they needed any help.

 What decisions needed to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If the were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?
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Lesson 5
Who has the Power in School?

Learning Intention
Students will have an opportunity to:


Explore and develop an awareness of
who currently has power to make
decisions within school and whether
this should change

Materials
Sets of the Power Cards on Pages 33 - 35, one set
for each group of 3 to 5 students. A blank set of
cards has also been included for you to create
cards specific to your own school context.

31
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Activity
 Ask the students to think about where the
power lies within their school
 Does the power always remain with
the same person?
 What might happen to cause a shift
in power?

have a look at what others in the class have
done and compare with their own – what
differences, if any, were there?
Give them the examples below and see if the
power to make decisions changes the order of
power they have decided. Ask them to discuss
why this shift in power balance might or should
happen?

Examples where Power might shift

 Ask them to share their thoughts with the
person sitting beside them

 A student has been continuously disruptive in
the class and the teacher sends the student
to the Principal’s office

 Ask two pairs to join up to form a group of
four

 There has been a leak in one of the toilets
which needs immediate attention

 Give each group a set of Power Cards

 The school prides itself on the upkeep of the
indoor school premises

 Ask them to discuss and arrange the cards
into the order of power as they see it from
their perspective
 Tell the students that the cards should be
arranged so that the person with the most
power is at the top and those with the
least at the bottom
 If they feel that some have equal power
they can place them beside each other.
Remind the students that different people
have differing levels of power, depending on
what decision is to be made, for example, the
Department of Education makes decisions
that all schools must abide by, the curriculum
is set at national level, but a school may
decide how they divide students up into
classes.
When the students have finished their
grouping, invite them to walk around and

32

 The organisation of the 6th Form formal/debs
 Students have come up with some
suggestions that they would like to be
discussed
 A teacher is off ill and her classes need to be
covered
 One of the computers in the IT Suite is not
working
 World Book Day is coming up next month.

Please Note
Teachers or students may come up with other
examples of shifts in power in the school.

Section 2: Awareness of Voice and Levels of Participation

Power Cards
Students

Subject
Teacher

Principal

Deputy
Principal

Vice
Principal

Head of
Department

Board of
Governors

Board of
Management

Senior
Management

Senior
Students

Junior
Students

Head
Boy/Girl

Prefects

Student
Council

Parents

33
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Power Cards

34

Technicians

Caretaker

Office Staff

Head of
Year

Year Head

Librarian

Class
Tutors

Form
Tutors

Language
Assistants

Substitute
Teachers

Part-Time
Teachers

Ancillary
Staff

Classroom
Assistants

Special
Needs
Assistants

Union Rep

Section 2: Awareness of Voice and Levels of Participation

Blank Power Cards, for your school context
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Lesson 6
Hart’s Ladder of Participation

Learning Intention
Students will have an opportunity to:


Explore their levels of participation in
decision-making in relation to The
Ladder of Participation devised by Dr
Roger Hart in 1996. This has been
adapted and reworded here.

Materials
Either:


Sets of A4 laminated copies of each
step on Pages 40 - 47 (for Floor
method), 2 to 3 sets depending on the
number of students

or


Copies of the Ladder of Participation
Sheet on Page 39, one for each group
(for Small Group method)

Please Note
It is important to try to keep this activity as positive as possible, i.e.
not to allow students to feel powerless in the face of lack of
participation in decision-making. The opportunity to propose even
small changes which are feasible and realistic should be
encouraged. Keeping a record of them for further discussion and
future use will reassure students that the move towards greater
voice is authentic and will actually lead to some changes - at least
in your classes!
36
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Methodology 1

Methodology 2

Floor Methodology in Large Space

For Classroom Use

If it is possible to bring your class to the hall
to do this activity, it will have greater impact.

 Divide the students into small groups

 Lay out the sets of Ladder Cards on the
floor, in the form of a ladder
 Remind the students what each step
means and then ask them to stand at the
step where they think they are at in
relation to decision-making in the
classroom
 Prompt the students to consider things
such as homework, assemblies, seating
plans, etc.
 Ask them to move to the appropriate step
for each example.
It may be that their level of decision-making is
greater for some examples than for others,
e.g. they have more of a say in where they sit
than on what homework they do. Encourage
them to explore these differences and the
reasons behind them.
Ask them to move up one level from where
they are and consider what would need to
change (even very small things) in relation to
one area of decision-making to make this
move a reality. Each of the groups could
discuss this for a few minutes and then have
the chance to make one suggestion/
proposal. The ideas should be written up on
the board and kept for future use.

 Lay out one set of Ladder Cards across the
front of the classroom with space between
them
 Adapt Methodology 1 by asking each group
to discuss the examples and them nominate
one student to represent the group’s position
and stand at the appropriate step.

Methodology 3
Sheet Version For Classroom Use
If space is not available for either floor version,
then use this method.
 Provide each group with a Ladder of
Participation Sheet and a set of small objects
to represent themselves, e.g. Monopoly or
Lego pieces, wrapped sweets, etc.
 Follow the methodology as above, but
provide the groups with the opportunity to
feed back to the others where they think they
stand.

Additional
Methodology
You could begin by asking the students to order
the cards themselves and explore their meaning
so that they gain a deeper understanding of the
different ways in which they are enabled to or
prevented from participating in decisionmaking.
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Please Note
The Scenarios in Lesson 4 were written to
represent some of the steps in Hart’s Ladder:

Scenario 1 = Adults Rule

Scenario 2 = Adults Rule Kindly
Scenario 3 = Consultation
Scenario 4 = Joint Decision
Scenario 5 = Students in Charge
At the end of this lesson you may wish to
recap on the Scenarios and ask the students
to match them up with the Ladder steps.

References
Hart, Roger, A. (1992) Children’s
Participation, From Tokenism to
Citizenship. Innocenti Essays No. 4,
UNICEF International Child Development
Centre, Florence, Italy
http://www.unicef-irc.org/publications/
pdf/childrens_participation.pdf
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Ladder of Participation Sheet
Students In Charge
Students decide what to do. Adults get involved only if
students ask for help.

Students Lead, Adults Help
Students take the lead in deciding with help from adults.

Joint Decision
Adults and students decide together on a basis of equality.

Consultation
Adults consult students and consider their opinion carefully.
Then adults decide, taking all opinions into account.

Tokenism
Adults decide what to do. Afterwards, students are allowed
to decide some minor aspects.

Adults Rule Kindly
Adults take all decisions. Students are told what to do and
given reasons and explanations.

Adults Rule
Adults take all decisions. Students are told nothing except
what they must do.

No Consideration
Students are not given any help or consideration at all. They
are ignored.
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Students In Charge
Students decide what to do.
Adults get involved only if
students ask for help.

40
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Students Lead, Adults Help
Students take the lead in
deciding with help from
adults.

Joint Decision
Adults and students decide
together on a basis of equality.

42
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Adults consult students and
consider their opinion carefully.
Then adults decide, taking all
opinions into account.

Consultation

Tokenism

Adults decide what to do.
Afterwards, students are allowed to
decide some minor aspects.
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Adults take all decisions. Students
are told what to do and given
reasons and explanations.

Adults Rule Kindly

Adults Rule

Adults take all decisions. Students
are told nothing except what they
must do.
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Students are not given any help or
consideration at all. They are
ignored.

No Consideration

Enabling Student Voice in the Classroom

Our classroom is a place of education,
community, spirit and democracy.

In our classroom everyone has the right to
be heard. Every voice is significant and
meaningful and everyone is treated and
respected equally. Everyone is taken
seriously.

Each student has the right to be listened to
in meaningful and active way. Each student
will be given the opportunity to feel
recognised and valued for their own voice.
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Section 3
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Lesson 7
Having a Voice in Classroom Decisions

Learning Intentions
Students will have an opportunity to:


Decide what they would really like a say
in within the classroom



Look at possible ways in which a class
group could come to a democratic
decision



Decide on a number of ways in which
they will make decisions within the
class, appropriate to different situations

Materials
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Sets of the Have a Say Cards on Pages
52 - 57 cut out - one set for every 4 to 6
students. Half of the class will work on
Set A and half on Set B



Set of Category Cards on Page 58 for
each group of students



Decision-Making Processes Worksheet
on Page 59 for each student

Section 3: Developing a Democratic Classroom

Activity 1

Activity 2

What would We like a Say in?

Decision-Making Processes

Remind the students of the discussions in the
previous classes, about times when decisions
are made in the classroom and in the school.
Then divide them into small groups and give
each group a set of cards, either Set A related
to the classroom, or Set B relating to the
school.

Tell the students that they are going to explore
different ways in which decisions are made in
different situations and come to an agreement
about which ways would be the most
appropriate for them as a class to make
decisions about various issues which may arise.

Then ask the small groups to look at the cards
and divide them into four sets or categories,
using the Category Cards on page 58 to help
keep them focused:

Set 1 – Decisions which they currently make
or have a say in

Set 2 – Decisions which they do not want or
expect to have a say in

Set 3 – Decisions which they would really like
to make and believe that they could do in a
constructive way

Set 4 – Decisions which they would like to

Give each pair a copy of the Decision-Making
Processes Worksheet on page 59. Explain that
their first task is to describe the decision-making
process that they are looking at.
Then ask each pair to discuss pluses and
minuses of each decision-making process in
relation to two of the classroom situations
mentioned below on the Decision-Making
Processes Sheet. They should record a summary
of their discussion in the spaces provided on the
sheet.

Suggested Classroom Situations
(These can be changed depending on what
comes up in Activity 1)

make jointly with the teacher.



Where we sit

Ask each group of students to feedback
examples of what they put in each category
and to explain why. Where there is
disagreement between groups, give them
time for discussion and then see if any
students want to move any of their cards to
another category.



Homework - How much we do, what type
we do



What small group we work in



Which topic we study, where there are
different options within the curriculum

Keep a record of their conclusions (an easy
way to do this is to take a photo of each set of
cards after they students have completed
their arrangement).

They should then join up with another pair and
share their conclusions with each other. Each of
the pairs can then add additional points before
coming to a group agreement about all four
situations.
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Set A: Have a Say in School Cards

in
SCHOOL

School
Development
Plan

School
Policies
in
SCHOOL

Appointment
of New Staff
in
SCHOOL

School Rules/
Behaviour Code
in
SCHOOL

Curriculum
Provision
in
SCHOOL

School
Holidays
in
SCHOOL

School
Uniform
in
SCHOOL

Assemblies
in
SCHOOL

Extra-Curricular
Activities

Lessons
in
SCHOOL
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in
SCHOOL
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Set A: Have a Say in School Cards
Breaktimes
(Wet/Dry)
in
SCHOOL

Bullying
in
SCHOOL

Discipline/
Sanctions

Homework
in
SCHOOL

in
SCHOOL

Jewellery/
Make Up
in
SCHOOL

Electing
Prefects
in
SCHOOL

Electing Head
Girl/Boy
in
SCHOOL

in
SCHOOL

Corridor
Displays
in
SCHOOL

School
Dinners

Induction of
New Staff
in
SCHOOL
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Set B: Have a Say in Class Cards
Content
of Lessons

Homework
(Type)
in
CLASS

Classroom
Layout
in
CLASS

in
CLASS

Homework
(Amount &
Deadlines)

Homework
(Correction)

Seating
Arrangement
in
CLASS

Classroom
Displays

in
CLASS

Groups
(Choosing Group)
in
CLASS

Groups
(Roles)

in
CLASS

Classroom
Strategies
in
CLASS
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in
CLASS

in
CLASS
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Set B: Have a Say in Class Cards
Assessment
(Peer/Self/
Teacher)

Curriculum
Topic
in
CLASS

Student
Observation

in
CLASS

Evaluating
Lessons
in
CLASS

Giving Feedback
on their Learning

in
CLASS

Teacher
Observation
in
CLASS

Length
of Lessons

in
CLASS

Background
Music
in
CLASS

Subject
Teacher

in
CLASS

Study
Periods
in
CLASS

in
CLASS
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Set B: Have a Say in Class Cards
Target
Setting

School
Prospectus
in
CLASS

School
Newsletter

in
CLASS

Tuck
Shop
in
CLASS

Form Captains/
Form Prefects

Charities
in
CLASS

Work
Experience
in
CLASS
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in
CLASS

in
CLASS
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Blank Have a Say Cards, if required

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS
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Category Cards

STUDENTS
Decisions we currently
make or have a say in

STUDENTS
SHOULD NOT
Decisions we do not want or
expect to have a say in

STUDENTS

STUDENTS

WOUD LIKE TO

JOINTLY

Decisions we would really like
to make & believe that we could
in a constructive way

58

Decisions which we would like
to make jointly with the teacher

Section 3: Developing a Democratic Classroom

Decision-Making Processes Worksheet
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Lesson 8
Working Together in a Democratic Way

Learning Intentions
Students will have an opportunity to:


Reflect on how they work together



Take more responsibility for working
together in a democratic way

Materials
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Two signs - I Agree and I Disagree - to
be placed at opposite sides of the
classroom (See Pages 62 - 63)



Discussion Questions Sheet on Page 64
for each group



Groupwork Evaluation Sheet on Page 65
for each group

Section 3: Developing a Democratic Classroom

Activity 1
Looking at Groups
Much of the work done by students in
classrooms is done working in small groups.
This activity provides students with an
opportunity to reflect on how they work best
in small groups and which type of group is
best for certain tasks and processes.

Part 1 - Walking Debate
Introduce the theme of the lesson and the
learning intentions to the students. If they
have not done the Walking Debate
methodology before, explain to them that
they are going to hear a series of statements
and that they are to physically move and
stand on a spot between the signs which
represents their view on the statement. The
purpose of this activity is to get the students
thinking about group work and which kind of
groups work best. The activity should be
done quite quickly, allowing for just two or
three points on each statement.

Suggested Statements










Students should be able to choose who
they want to work with
Small groups work best when friends
work together
The members of groups should change
regularly
Groups of three are the best size for
working together
All of the groups should be the same size
All of the groups in the class should
always have the same task
We should always work in groups
Students should have a choice of opting
out of group work and working on their
own
Students should be able to decide how
they want to organise group work

Part 2 - Improving How We Work
Together
Explain that they are going to discuss a number
of questions about how they work together in
groups and ask them to decide what kind of
groups they would like to form to do this task.

Activity 2
Discussion on Group Work
Give each group the Discussion Questions on
page 64 and ask them to record the main points
from their discussion. When they have finished,
take feedback in whichever way is appropriate
and ask the students to record the main
conclusions in their folders.

Activity 3
Groupwork Evaluation
Finish the class by asking each student to
complete the Group Evaluation sheet on page
65. If there is time, the groups may like to share
their answers to the first question
‘How well did We work as a group today?
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Walking Debate: I Agree Sign

62
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Walking Debate: I Disagree Sign
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Groupwork Discussion Questions

Q1 Why do we make a good group? What strengths does each
of us bring to this group to make it an effective group?

Q2 Deciding on roles within groups - What are the options for
deciding on roles within group and what is the best way?

Q3 What could the group do when one person dominates the
group? Which way would work best?

Q4 What could a group do when someone is very quiet and
doesn’t get a chance to say anything? Which way would work
best?

Q5 What could the group do when you are doing a group
project and someone doesn’t pull their weight?

64

Section 3: Developing a Democratic Classroom

Groupwork Evaluation Sheet

Group : _______________

Q1. How well did We work as a group today?

Q2. How well did I listen?

Q3. How well was I listened to?

Q4. Did Everyone get a chance to speak?

Q5. Did Everyone make a contribution?

Q6. What contribution did I make?

Q7. How well did We achieve our aim?

Q8. What did We learn about ourselves from working together?

Q9. What changes would You propose for working together the next time?
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Lesson 9
Developing a Positive Learning Environment

Learning Intentions
Students will have an opportunity to:


Visualise what they consider their ideal
learning environment to be



Be proactive in creating it



Make democratic decisions about
issues which are within their and/or
your control



Take responsibility for carrying them
out

Materials
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Sheets of Flip Chart paper and markers
for each group of 4 students
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The environment in which young people work
and learn can have a significant effect on their
learning and attitudes to learning and to
school. Young people obviously learn better
in an environment where they feel
comfortable, where there is sufficient fresh
air, appropriate heating, where relationships
are positive, where they feel they have a say
in how things are done, and where they are
given responsibility for their own work.

Activity 1
Visualisation of the Ideal Learning
Environment
Visualisation and Guided Imagery (VGI) has
been shown to increase students’
understanding and emotional involvement
with tasks as diverse as English essay writing
and understanding spatial concepts in Maths.
It can release creative energy and increase
motivation to become involved with a task. It
is a methodology that can work well with
students of any age or any academic ability.
However, if you are working in an area of the
school where there is a lot of outside noise or
distractions, or if you are taking a class last
period on a Friday afternoon, it would be
better to plan to change the place and/or
time of this class.

Preparation
Read through the Guided Visualisation Text
on page 69 and decide what extra points you
want to include.
Explain to the students that this lesson will
give them space to consider what their ideal
learning environment would be. One of the
ways used in organisations to initiate change
is to carry out a visualisation exercise. This
frees up the imagination and allows the group
to explore what they would like to see

happening.
Explain that you are going to lead a visualisation
exercise with them and that it is a pleasant,
relaxing experience. Ask the students to sit
comfortably in their chairs and to close their
eyes. Then, read out your prepared text slowly
and quietly, making sure you give them enough
time to visualise each situation before
continuing. (Sometimes, a student may giggle,
or someone may sneeze or cough. Ignore these,
as usually students get so involved with their
visualisation that they are not disturbed with
small distractions and will settle back very
quickly into the exercise).
The Guided Visualisation on page 69 is just a
suggestion. Change this text or add in other
areas as appropriate to the class and school or
centre. (Remember that the more open you
make your questions or prompts, the more you
support the students in being imaginative and
creative about what they visualise) .

Activity 2
Agreeing the Characteristics of a Positive
Learning Environment (Think, Pair,
Share)
When the students have had sufficient time to
reflect, ask them to draw or write down the
main characteristics of the class/school that
they visualised and share them in pairs. The
pairs should then share, discuss and agree with
another pair what they think the four most
important characteristics of their ideal learning
environment would be. (These may include
features or aspects that already exist in the
class, as well as others that they would like to
see changed or improved). They should
represent these on their flipchart sheet in
pictures, symbols or words, adding ideas as to
how they could be achieved.
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At this point, collect the flip chart sheets for
use in the following lesson and ask the
students to think of other action ideas related
to previous lessons before the next class.

In this classroom the students and teacher will:

Respect all views

Participate meaningfully

Be prepared to change

Be open to new ideas

Encourage and empower each other

Our classroom is a place where knowledge
is valued, extended and evaluated.
Everyone is a partner and everyone has a
voice which is valued and recognised.
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Guided
Visualisation
Make sure you are sitting comfortably in your chairs and your eyes are closed.....
Now become aware of your breathing …..Be aware of the sounds around you and outside the
classroom. Become aware of them and then let them fade away…… etc.

Imagine that you are coming into school at the start of a new school year and school would be exactly
as you wanted it to be.

What do you notice when you walk into the school? Does anyone greet you?

What do you see on the walls and in display cabinets? How do they make you feel when you
see them?
Picture yourself walking down the corridor and into a classroom:

What do you see when you walk in the door?

How would you describe what the room looks like – bright and cheerful – dull and gloomy?
What do you see on the walls?

Are there tables and chairs in the room … how are they arranged? Does the teacher have a
desk at the top of the classroom or somewhere else?

How do the students greet each other when they walk into the classroom? .......Where do they
sit? … How does the teacher greet the students?... Does everyone seem comfortable being
there?

Do you see a class contract? Look at what it says? What message does it communicate to you
about the class?

Think about the feelings people have being part of this class .....

Do you think everyone is happy? What shows you that they are happy?

Is everyone included in what is happening – How can you tell this? Is anyone unhappy?........
Why might people be happy or unhappy?


What is happening in the classroom that encourages everyone to take part in lessons and to
learn...... How are the students learning? What is the teacher doing?

What do you see going on.........?

Who makes decisions in this class? Are students involved? How does this happen?

When the class ends how do the students and the teacher behave as they leave the room?

As you go out of the classroom onto the corridor, what do you see happening?
As you leave the school, what lasting impressions of this new school do you take with you? What were
the one or two things you really wish were true for your school at the moment?
Now gently come back to the present. Become aware of your breathing….. of the sounds around you in
the classroom and in the school….. Now, in your own time, and when you are ready, open your eyes,
return to the classroom, but remain quiet and do not talk to anyone else for a moment....... Now,
without speaking, think of how you felt during the visualisation and what your key insights were.
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Personally I was shocked to find out how
rarely their opinions are sought and how little
say they have… how little autonomy is given
to students in our school, as issue I have since
addressed with management.

The only decision some of my students get
to make is what breakfast cereal to eat!
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Section 4
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Lessons 10 - 12
Taking Action to Increase Student Voice

Learning Intentions
Students will have an opportunity to:


Prioritise areas on which they would
like to take action to increase student
voice



Put an Action Plan together



Carry out a Student Voice action

Materials


Different colour marker for each group



Flip Chart paper

Please Note
If students have a marker each then they have equal
opportunity to express their opinions and ideas. If
possible, it is a good idea to provide the members of each
group with the same colour markers – this makes it easy to
identify where comments have come from and provides
greater awareness of the thinking within groups.
(If space does not permit the students to walk around the
room, they can simply pass the sheets around each group).
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 How will they overcome those
barriers?

Begin by reminding the students of what they
have done during this module. Then ask
students to form the same groups of four
they were in during the previous lesson. Give
each group their sheet of ideas and give them
a few minutes to add in any ideas on issues
which had come up during earlier lessons and
any extra ideas they have had since the last
class. Then use the Circular Brainstorm
methodology below to identify areas of
agreement/disagreement between the
groups and to further develop ideas.
Place the groups’ flip chart sheets around the
room and ask each group to walk around and
read what the other groups have written.
They should tick the ideas they agree with or
put an x beside those they disagree with.
They can also add their own comments to
suggestions, e.g. elaborate on an idea in more
detail, change an idea to make it more
feasible or ask questions about an idea.
Put the flip charts sheets up on the wall and
ask the students to discuss and agree their
top 2 to 4 priorities for action. (The number
of priorities will depend on time available for
action and the number of students required
for any proposal. They may decide to work
on one priority as a whole class or to work in
groups on several priorities). Agreement can
be reached by voting, consensus, or any
method on which the students agree.
When they have decided on their priority(ies),
they then need to work out a plan of action.
Ask them to brainstorm ideas for achieving
their goal. (Either as a class if they are all
doing the same action, or in groups if they are
doing several).
Encourage the students to be creative in how
they go about the planning and
implementation of change. Also remind them
to consider:
 What might be the barriers to
change?

 Do they need to get permission from
anyone to do something differently?
 Do they need all their teachers to
agree to a proposed change?
 Will what they are doing affect other
people, for example the class next
door, the class group who uses the
classroom after them, etc.?
They then need to decide:
 The steps needed to carry out their
ideas
 Who will do what? (groups or
individuals)
 When they will do it? Set out a
timeframe
 What they will need? Permissions,
time, resources, etc.
 Who can help them if they need help?
It may be helpful to use some of the action
planning tools from the CSPE Guidelines for
Teachers or Oxfam’s Get Global.
When the students have completed their action
they should have time to reflect on their
learning and on the effectiveness of what they
have done in terms of increasing student voice.
This can be achieved through some of the
evaluation ideas suggested on page 77, or
through a method which they devise. They may
also want to present their action to other
students in the school, the Student Council or
school staff or management.
.
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Evaluation of Module
Suggesting/Choosing an Evaluation Method

Learning Intentions
Students will have an opportunity to:


Suggest/Choose an Evaluation Method



Create their own Evaluation Tool

Materials
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A Variety of Evaluation/Reflection
Sheets



Blank paper and markers

Section 5: Evaluation of Student Voice Module

In the spirit of democracy, we would suggest
that the students are asked to design or at
least choose an evaluation method of the
module.
Possible methods include:

Written Evaluation

 2 stars and a wish
 Reflection
 Cloud Evaluation Sheet
 Online Survey (Survey Monkey or
Google Forms)
 Questions designed by students

Four Corners
Students stand in one of four corners
representing:


Got a lot out of it



Thought it has worked quite well



It was OK, but…



Waste of time

They must be prepared to say why they are
standing in any particular corner and discuss
their thinking.

Group Evaluation
Small groups (size chosen by students) discuss
the positives and negatives and produce a
ranking from 1 to 10 and a short paragraph
summarising their discussion.

Any other method that you or the
students agree on.
.
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Evaluation: 2 Stars and a Wish
2 Things I liked
1 Thing I think can be improved
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
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Reflection Sheet
What I Learned in Class Today
The main topic of this class was:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

This is a short description of what took place during the class:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

One important thing I’ve learned from this class is:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

What made this class particularly interesting for me was:
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
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Reflection Sheet
1. How I felt during class today

2. What I learned today

3. How well did I listen and was listened to by others?

4. What I felt strongly about

5. What I could do to change things (either by myself or with others)
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Cloud Evaluation Sheet

3
THINGS
I learned today

IDEAS
I would like to
explore further

1

CHANGE
I would like to see
happening after
today
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Appendix: For Photocopying
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Blank Mind Map Template
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Participation Scenarios
Scenario #1

Following an incident during a class, the
Principal decided to introduce class rules to be
displayed in every classroom. The staff
discussed this at a staff meeting and came up
with a set of rules. These were presented to
the Student Council before being displayed in
every classroom. The Student Council asked
that every student in the school be consulted
about the rules, but the Principal would not
agree to this.
 What decisions need to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?

Scenario #2

The staff selected a number of ‘suitable’
students to be nominated for the post of Head
Girl/Boy. A number of students approached the
Year Head with a petition to have the
nomination open to anyone in the year group
who wished to be nominated. The Year Head
was sympathetic and agreed to propose this to
the rest of the staff. However, the staff group
disagreed because they were worried that
popular and least well behaved students would
be elected. The Year Head talked to the
students and explained the reasons behind the
decision - how the staff had the final
responsibility for keeping up the standard of
behaviour in the school, and that they needed
well-behaved students to represent the school.
 What decisions need to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?
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Participation Scenarios
Scenario #3

It was the time of year for subject choice. The
students received their option sheets and
discovered that the option groups left many of them
unable to do their preferred subjects, and in some
cases subjects that they would need to get into
courses at 3rd level. A number of students discussed
this and approached their form teachers and the
Year Head to ask for a change in the system. The
Year Head asked them to come up with ideas for
different ways to organise the choices.
The students went to the Student Council who held
discussion groups with the students involved. After
a lot of discussion they agreed that the fairest way
would be to invite students to submit a list of the
subjects they wanted to do and then the school
would work out how far they could accommodate
them. They brought this idea to the Year Head. He
came back to them and told them that the
management and staff had discussed their proposal,
but that it was now too late to change the
arrangements for this year.

 What decisions need to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?

Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?
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Scenario #4

It was the beginning of the school year. Class A
found that they had been put in a classroom with
new tables and chairs, neatly set up in rows. As the
students settled in they began to wonder why the
tables were in rows. Every time they worked in
groups of 4 they had to turn their chairs around.
They agreed they would ask to change the layout of
the tables so that it was friendlier and easier to work
in groups. When they asked their form teacher she
was at first surprised but then agreed to work on
the idea. She asked them to come up with a
number of layouts and to think about the benefits
and drawbacks of each. Each group then presented
a proposal for the new layout and it was debated by
the rest of the class. Finally a vote was held on the
three most popular proposals and the winning one
was agreed by the class and their teacher.

 What decisions need to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If they were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?

Participation Scenarios
Scenario #5

There had been a spate of text bullying among
students in the school. Eventually the Principal
decided that all mobile phones would be banned
and any student found with a phone would have it
confiscated. The Student Council took this up at the
request of a large number of students. They
consulted with the students and came up with a
more positive solution. They proposed to review
the anti-bullying policy, run a campaign targeted at
text bullying, and bring in a speaker to talk about
the effects of text bullying even to the extent of
students committing suicide. They brought the
proposals, which were supported by all the students
and also the Parent Council, to the Principal. The
Principal was impressed by their proposals and
encouraged them to carry them out. She offered to
support them if they needed any help.

 What decisions need to be made?
 Who had the power to make decisions?
 Who did the decision affect?
 Were the students fully informed about
the decision and why it was made?
 Were the students consulted?
 If the were consulted, was this a
genuine consultation? What evidence is
there that it was genuine?
 Did the students make the decision with
the adults? If so, did they have an equal
say in what was decided?
Whole Group: What long-term effect would
this have on the students and the
relationship between students and
teachers?
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Power Cards
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Students

Subject
Teacher

Principal

Deputy
Principal

Vice
Principal

Head of
Department

Board of
Governors

Board of
Management

Senior
Management

Senior
Students

Junior
Students

Head
Boy/Girl

Prefects

Student
Council

Parents

Power Cards
Technicians

Caretaker

Office Staff

Head of
Year

Year Head

Librarian

Class
Tutors

Form
Tutors

Language
Assistants

Substitute
Teachers

Part-Time
Teachers

Ancillary
Staff

Classroom
Assistants

Special
Needs
Assistants

Union Rep
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Blank Power Cards, for your school context
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Ladder of Participation Sheet
Students In Charge
Students decide what to do. Adults get involved only if
students ask for help.

Students Lead, Adults Help
Students take the lead in deciding with help from adults.

Joint Decision
Adults and students decide together on a basis of equality.

Consultation
Adults consult students and consider their opinion carefully.
Then adults decide, taking all opinions into account.

Tokenism
Adults decide what to do. Afterwards, students are allowed
to decide some minor aspects.

Adults Rule Kindly
Adults take all decisions. Students are told what to do and
given reasons and explanations.

Adults Rule
Adults take all decisions. Students are told nothing except
what they must do.

No Consideration
Students are not given any help or consideration at all. They
are ignored.
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Students In Charge
Students decide what to do.
Adults get involved only if
students ask for help.

94

95

Students Lead, Adults Help
Students take the lead in
deciding with help from
adults.

Joint Decision
Adults and students decide
together on a basis of equality.
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Adults consult students and
consider their opinion carefully.
Then adults decide, taking all
opinions into account.

Consultation

Tokenism

Adults decide what to do.
Afterwards, students are allowed to
decide some minor aspects.
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Adults take all decisions. Students
are told what to do and given
reasons and explanations.

Adults Rule Kindly

Adults Rule

Adults take all decisions. Students
are told nothing except what they
must do.
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Students are not given any help or
consideration at all. They are
ignored.

No Consideration

Set A: Have a Say in School Cards

in
SCHOOL

School
Development
Plan

School
Policies
in
SCHOOL

Appointment
of New Staff
in
SCHOOL

School Rules/
Behaviour Code
in
SCHOOL

Curriculum
Provision
in
SCHOOL

School
Holidays
in
SCHOOL

School
Uniform
in
SCHOOL

Assemblies
in
SCHOOL

Extra-Curricular
Activities

Lessons
in
SCHOOL
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in
SCHOOL

Set A: Have a Say in School Cards
Breaktimes
(Wet/Dry)
in
SCHOOL

Bullying
in
SCHOOL

Discipline/
Sanctions

Homework
in
SCHOOL

in
SCHOOL

Jewellery/
Make Up
in
SCHOOL

Electing
Prefects
in
SCHOOL

Electing Head
Girl/Boy
in
SCHOOL

in
SCHOOL

Corridor
Displays
in
SCHOOL

School
Dinners

Induction of
New Staff
in
SCHOOL
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Set B: Have a Say in Class Cards
Content
of Lessons

Homework
(Type)
in
CLASS

Classroom
Layout
in
CLASS

in
CLASS

Homework
(Amount &
Deadlines)

Homework
(Correction)

Seating
Arrangement
in
CLASS

Classroom
Displays

in
CLASS

Groups
(Choosing Group)
in
CLASS

Groups
(Roles)

in
CLASS

Classroom
Strategies
in
CLASS
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in
CLASS

in
CLASS

Set B: Have a Say in Class Cards
Assessment
(Peer/Self/
Teacher)

Curriculum
Topic
in
CLASS

Student
Observation

in
CLASS

Evaluating
Lessons
in
CLASS

Giving Feedback
on their Learning

in
CLASS

Teacher
Observation
in
CLASS

Length
of Lessons

in
CLASS

Background
Music
in
CLASS

Subject
Teacher

in
CLASS

Study
Periods
in
CLASS

in
CLASS
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Blank Have a Say Cards, if required

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS

in
SCHOOL

in
CLASS
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Category Cards

STUDENTS
Decisions we currently
make or have a say in

STUDENTS
SHOULD NOT
Decisions we do not want or
expect to have a say in

STUDENTS

STUDENTS

WOUD LIKE TO

JOINTLY

Decisions we would really like
to make & believe that we could
in a constructive way

Decisions which we would like
to make jointly with the teacher
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Decision-Making Processes Worksheet
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109

110
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Groupwork Evaluation Sheet

Group : _______________

Q1. How well did We work as a group today?

Q2. How well did I listen?

Q3. How well was I listened to?

Q4. Did Everyone get a chance to speak?

Q5. Did Everyone make a contribution?

Q6. What contribution did I make?

Q7. How well did We achieve our aim?

Q8. What did We learn about ourselves from working together?

Q9. What changes would You propose for working together the next time?
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Guided
Visualisation
Make sure you are sitting comfortably in your chairs and your eyes are closed.....
Now become aware of your breathing …..Be aware of the sounds around you and outside the
classroom. Become aware of them and then let them fade away…… etc.

Imagine that you are coming into school at the start of a new school year and school would be exactly
as you wanted it to be.

What do you notice when you walk into the school? Does anyone greet you?

What do you see on the walls and in display cabinets? How do they make you feel when you
see them?
Picture yourself walking down the corridor and into a classroom:

What do you see when you walk in the door?

How would you describe what the room looks like – bright and cheerful – dull and gloomy?
What do you see on the walls?

Are there tables and chairs in the room … how are they arranged? Does the teacher have a
desk at the top of the classroom or somewhere else?

How do the students greet each other when they walk into the classroom? .......Where do they
sit? … How does the teacher greet the students?... Does everyone seem comfortable being
there?

Do you see a class contract? Look at what it says? What message does it communicate to you
about the class?

Think about the feelings people have being part of this class .....

Do you think everyone is happy? What shows you that they are happy?

Is everyone included in what is happening – How can you tell this? Is anyone unhappy?........
Why might people be happy or unhappy?


What is happening in the classroom that encourages everyone to take part in lessons and to
learn...... How are the students learning? What is the teacher doing?

What do you see going on.........?

Who makes decisions in this class? Are students involved? How does this happen?

When the class ends how do the students and the teacher behave as they leave the room?

As you go out of the classroom onto the corridor, what do you see happening?
As you leave the school, what lasting impressions of this new school do you take with you? What were
the one or two things you really wish were true for your school at the moment?
Now gently come back to the present. Become aware of your breathing….. of the sounds around you in
the classroom and in the school….. Now, in your own time, and when you are ready, open your eyes,
return to the classroom, but remain quiet and do not talk to anyone else for a moment....... Now,
without speaking, think of how you felt during the visualisation and what your key insights were.
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Evaluation: 2 Stars and a Wish
2 Things I liked
1 Thing I think can be improved
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________

__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
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Reflection Sheet
What I Learned in Class Today
The main topic of this class was:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

This is a short description of what took place during the class:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

One important thing I’ve learned from this class is:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

What made this class particularly interesting for me was:
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
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Reflection Sheet
1. How I felt during class today

2. What I learned today

3. How well did I listen and was listened to by others?

4. What I felt strongly about

5. What I could do to change things (either by myself or with others)
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Cloud Evaluation Sheet

3
THINGS
I learned today

IDEAS
I would like to
explore further

1

CHANGE
I would like to see
happening after
today
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